Writing is often assumed as uneasy skill to either learn or teach. For students, they find it difficult to develop ideas in writing. On the other hand, teachers, many of them, only ready with the materials but confuse with the appropriate ways to teach. This paper intends to describe and discuss a method of teaching writing namely writing workshop to improve students' writing skill through travel writing. Writing workshop proposed by Calkins that consists of mini lesson, work time, peer conferring and/or response groups, share sessions, and publication celebration is applied in writing class for methodological purposes. In mini lesson, teacher offers something to the class that is meant to introduce a writing strategy done at the beginning of the workshop. During work time point, students start their new piece of writing. Teacher moves among students conferring with them while checking their works. Peer conferences or response groups provide a forum for students to talk about works in progress. When students work in group, one of them could arrange his/ her group needs during the work time. A share session may be varied, one possible way is each group shares their process of writing to other students. At the end of writing class, student writers come together to publish and/ or celebrate their final work. The publication could be in the form of portfolio, students' diary, blog, or others. Travel writing genre is chosen as it could develop students' creativity in describing/ narrating their own stories during, let say holiday or things they used to see on the way home weekly or monthly. Furthermore, travel writing as the product of creative writing teaches the readers of values, characteristics, and way of life. Last but not least, a professional writing teacher should set the writing workshop components in variety ways to achieve effective running-class.
INTRODUCTION
Writing, as the central topic of this study, to some people is perceived as one of difficult skills among others. It is a complex process that needs basic knowledge in language such as vocabulary, structure and psycholinguistics. If scientific writing refers to obvious data and reference, literary works are based on imagination and creativity. To some degree, writing can be perceived as process of expressing idea. A long progress in writing basically requires creativity which then produces creative writing. The progress itself automatically requires purposes of writing. In line with that, there are purposes of writing suggested by Thompson (1996:28) ; (1) To talk about experience of the world, including the worlds in minds, to describe events and states and the entities involved in them, (2) To interact with other people, to establish and maintain relations with them, to influence their behavior, to express our own viewpoint on things in the world, and to elicit or change theirs., and (3) To organize messages in ways which indicate how they fit in with the other messages around them and with the wider context in which we are talking or writing.
In my writing class, most of my students often get difficulties to get, explore, and organize ideas on what they are supposed to write. Sometimes they say they know the topic of what they are going to write, but they (possibly we too as writing teachers) often get stuck and stop writing at the same time because of losing the ideas. "How can we always have ideas to express?" Brainstorming or free writing could probably help, however how we can write a draft if we do not know how to develop ideas. Puji in her conceptual research (2007) Which type of writing teacher are you? From the testimony, it is clear that writing class students basically need sample writing, writing processes, feedback, words of encouragement, and also audience. Based on the situation above, this article intends to discuss and describe the application of writing workshop in enhancing students' writing skill through selected genre which requires visual and non visual imagination namely travel writing. Moreover, teaching writing class by applying writing workshop would hopefully help both students to improve their creative writing skills and teachers in developing their professionality in method usage in writing class.
DISCUSSION Writing Workshop Components
It is a method of writing instruction developed by Lucy Calkins (2006) . The key to writing workshop is highly individualized instruction as well as a communal effort that encourages sharing between students or teacher and students. Writing workshop is designed for all grade levels, say, for all semester requiring writing classes. This method can accomodate students with an individual basis which allows them to learn at a developmentally appropriate rate (Waganan, 2008) . With large amount of choice in topics and writing style, students are free to write their ideas or their own lives. Teachers, on the other hand, act as mentor author, modeling writing technique and conferring with students as they move through writing process. To support the process, Calkins (1994) suggests five components of writing workshop that can be arranged in a variety of different ways. The components are as follows:
Mini-Lessons
Mostly teachers open the class with brief activity such as mini lesson. This activity may contain reviewing previous lesson or introduction to subject discussed for the day. The teacher might begin, say, "what did you do last weekend?" or "where did you go last week?" then he/ she will start narrating his/ her own activity during weekend. Another option for mini lesson activity is in 5 to 10 minutes, teacher reads a piece of experience of someone recorded in narrative story. Mini lesson is also possible for the teachers to introduce the topic of the day where students will spend more time in writing it. Another possible choice is that teacher or student offers something to class which intended to inspire or to instruct others. In relation to travel writing topic, the teacher may begin by saying: "I want to read something I promise would be nice . Teacher moves among individuals around the class to check the works. When teacher finishes with one piece, he/she moves on to another. Teachers may write alongside students for a few minutes of silent work time, then conferring with them. These conferences are at the heart of teaching process.
Peer Conferring and/or Response Groups
The response group frequently begins with the reports from each group represented by one member. The report might contain the process of students works, or one of them reports about the writing activities. Friends from other groups are free to response relevant comments. It is also possible to give suggestion toward the reported groups. Sometimes, groups will end with each member about the plan of what he or she will do in the next meeting. Calkins (1994) suggested that as writers, we need to be able to see what is almost there in a draft; we need to be able to see possibilities. We need to be able to imagine a draft written differently. People learn this special kind of reading by reading work in progress and talking about it. Peer conferences and response groups provide a forum for this. This component would take around 5 to 10 minutes. Peer conferences are usually student-initiated like five-minute-long talks about works in progress. Additionally response groups which usually consist of four to five members are usually formed by students at the teacher's suggestion.
Share Sessions
In 10 minutes of time allotment in writing workshop, share sessions generally begin after the entire class has gathered in one round group. The purpose of the session is to share and support work in progress. Share sessions function as public, teachersupported conferences. The formats for a share session are varied. One example is the group shares their writing process, perhaps talking about how they feel about during silent writing time, or brainstorming together on what individual writers can do when they are stuck. These formats provide models for what students can do in their response groups and peer conferences.
Publication Celebrations
At certain time throughout the semester, students writers come together to try to publish and celebrate their finished work. Teachers should be creative in providing media to post the works. They might post in wall magazine, school magazine, or read by wider context of readers such as personal blog. However, teachers still have to work hard in reading students' works before they complete with editting conference or final revisions. For celebration, most teachers do different things for the component. They may invite other students from other classes into the classroom for one celebration, or make an audiotape of his or her best work.
Application of Writing Workshop in Travel Writing
First of all, writing teachers need to have basic knowledge in this skill. Second of all, they should know methodologies in teaching writing. Third, they should have passion in both writing and teaching writing. How could they teach writing if they do not write themselves. To begin writing, a writer should read many books. Alwasilah in Puji (2007) suggests that writing teachers must be writer themselves because a writer teacher does not only know how to teach but also has definitely first-hand experience in writing. Non-writer teacher, on the other hand, tends to emphasize theories of writing because of their lack of empirical experience. In brief, teachers should encourage themselves and students to read more to produce pieces of literature.
Applying writing workshop method in travel writing will be mutually beneficial for both teacher and students. For teachers, they improve teaching writing skill by applying the method and learn students' perception about everything around as reflected from the works. For students, they are motivated and encouraged during the workshop through comments, corrections, suggestions from both teacher and peers. Furthermore, the products of travel writing from students will teach both parties about values, characteristics, way of life of the writers, either teachers or students. Finally, applying writing workshop in travel writing would ease the students in the process of writing creatively as they are inspired from mini lesson, given moment to express the feeling in work time, responsed from other peers, be opened in share session, and if they are lucky, their works will be published and read by a lot of readers.
CONCLUSION
Conclusion could be drawn from this study is that to teach a writing class, writing teachers should be creative in applying a method. When they focus on enhancing students' skill in writing, writing workshop is possible application to be applied in writing class. Through the components of the method designed by Calkins (mini lesson, work time, peer conferring, share sessions, and publication celebrations) that can be arranged in a variety of different ways, the process of learning in class will be more fun and attractive as students are fully involved in it. Teachers have an important roles to set the workshop itself.
Although writing workshop is definitely possible to be applied in any context of
